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Self-Discovery
Introduction
To build a community of learners who actively engage with one another and the lessons, an educator must know their students. The area in which Radford University has their pre-service teachers perform student teaching is very similar to Rural Retreat High School in Rural Retreat, Virginia. The Appalachian community is a rich one, and the particular part of Southwestern Virginia in which Rural Retreat is located has great assets that transfer well into the classroom. For these reasons, the imaginary classroom utilized for this project is based on real information gathered from Rural Retreat High School’s 2014 statistics. The classes at RRHS operate on a year-round system, not a blocking schedule. Each period is approximately 50 minutes. The community is in rural Appalachia, with a plethora of outdoor activities, including a large lake just outside of town. RRHS has standard extracurriculars, such as football and soccer, in addition to the Mountain Academic Competition Conference, which is much like quiz bowl, only localized to a certain set of high schools in the area. The class we have chosen will be an English Language Arts 10th grade Academic class. The class will meet each day for 50 minutes for 36 weeks.

Context:
· Grade: 10
· High School: Rural Retreat High School
· Rural Retreat High School is located in Rural Retreat, Virginia. RRHS is one of three high schools in Wythe County. The district serves approximately 1,200 students.
· Rural Retreat High School was built in 1961. The first renovation occurred in 1983, when several additions were added. In 1985, the first computer lab was placed in the building. In 1997, the auditorium was updated. In 2010, the school had a massive overhaul and multi-million dollar renovation of the entire building.
· In 2008, the school received a grant to build a new Agriculture building that was state of the art.
· The school prides itself on expanding knowledge in a small, agricultural community. The farming roots and small town community are important to the school, which has an excellent agriculture program.
· The school contains currently 328 students. The ratio of male/female is essentially half and half.
· The school is above average in reading and mathematics. 91% of the school is proficient in reading.
· 96% white, 2% Black, 1% Native American, 0.3% Asian.










Asset Mapping:
· A large percentage of the instructors at RRHS graduated from Radford University, which has one of the top education programs in the nation, and is first in the state.
· Students build relationships easy with one another due to the small town atmosphere. There is little movement in and out of the area, so students go through the entirety of the system with the same classmates.
· Wytheville Community College offers Dual Enrollment and Advanced Placement classes to the RRHS students.
· Wytheville Community College also allows students who graduate from RRHS to earn an Associate’s degree for free.

Teachers should be cognizant of bringing different cultural experiences into the learning environment. The students are a homogenous group who would benefit from cultural views. Teacher’s should also prepare students to be college bound because of the opportunities, but also teach equal skills to those who may not be college bound due to the agriculture of the area.

Classroom Diagram
	The classroom will be designed for collaboration and mobility. According to most current education research by experts such as Wilhelm, Beers, Probst, and Smagorinsky, working in small groups is one of the “best practices” to get students involved and engaged. Also, this helps build the learning community, especially in the students switch groups consistently. In our classroom, we will be using the Double-Student Diamond Desks by Smith Systems.
	These desks are shaped in an odd uneven diamond shape, and they fit together in various combinations. We chose these desks because they fit our classroom rationale for collaboration. First, no student is ever working totally alone. The desks seat two students per desk. For most of the time, the students will be arranged according to the teaching methods we are using for that particular unit. If we are doing literature circles, students will be arranged in circles. If we are doing fishbowl, one student at a time will sit in the middle of a large circle. The desks can also make stations in a variety of combinations. The desks are also easily customizable, as they can be painted and are magnetic, allowing students to utilize magnetic poetry and individualization of their desks.
	The classroom will also have student work and art pieces hanged about the room. These pieces will include images from diverse cultures and will relate to the class content. Students will also be able to see works that have been created by other students. Anchor charts will be displayed around the room so that students can see the learning and refer to it during the school year.
	To create an atmosphere that is soothing and welcoming, the room will be kept quite free of clutter. Also a scentsy burner with a soft, non-allergy-attack-inducing scent will be behind the teacher’s desk to perfume the room. Around the room will be bookcases filled with classics and young adult literature that the students can check out. In corners, there will be soft chairs, papasans, and beanbags for students to lounge on for work or to read. During quiet work time, lyric free gentle music will be played.
Units

1. Love
a. Main Text: Romeo and Juliet
b. Poetry: “I Loved Your First” by Christina Rossetti
c. Media Literacy: Find your favorite celebrity love story article
d. Media Literacy: Bring in a love story Youtube video
e. Song: Hello-Adele
f. Film: Baz Luhrman’s “Romeo and Juliet”
2. Identity
a. Main Text: The Perks of Being a Wallflower
b. Poetry: Still I Rise by Maya Angelou
c. Poetry: The Road Not Taken by Robert Frost
d. Film: Hairspray
e. Song: People are Strange by The Doors
3. Self-sacrifice
a. Supporting Text: The Giving Tree by Shel Silverstein 
b. Main Text: Hidden: A Child’s Story of the Holocaust by Loic Dauvillier et al.
c. Media Literacy: The Unknown Rebel-Photo
d. Supporting Text: Excerpts from Ghosts of War by Ryan Smithson
e. Historical Context: Samurai History
f. Supporting Text: Excerpts from The Bean Trees by Barbara Kingsolver
4. Bullying
a. Main Text: American Born Chinese by Gene Yang
b. Supporting Text: Winger by Andrew A. Smith
c. Supporting Text: Fade to Black by Alex Flinn
d. Song: Shake it Off by Taylor Swift
e. Film: Bully
f. Assessment
5. Class
a. Main Text: The Outsiders by S.E. Hinton
b. Non-fiction: Nickel and Dimed by Barbara Ehrenreich
c. Supporting Text: Excerpt from Where We Stand by bell hooks
d. Historical Context: Census Data
e. Film: Grease
f. Song: Started from the Bottom by Drake
6. Self-Discovery
a. Main Text: The Hunger Games

Weekly Breakdown
· Unit 1: Love
· Week 1: Love: Christina Rossetti Poetry
· Week 2: Love stories in pop culture
· Week 3: Love stories from Youtube
· Week 4: Love songs: Hello
· Week 5: Romeo and Juliet
· Week 6: Romeo and Juliet Film
· Unit 2: Identity
· Week 7: The Road Not Taken- Robert Frost
· Week 8: People are Strange-The Doors
· Week 9: Sill I Rise-Maya Angelou
· Week 10: Hairspray
· Week 11: The Perks of Being a Wallflower
· Week 12: The Giving Tree
· Unit 3: Self-sacrifice
· Week 13: The Unknown Rebel-Photography
· Week 14: Ghosts of War Excerpts
· Week 15: Samurai History
· Week 16: Hidden
· Week 17: Bean Trees
· Week 18: Midterm
· Unit 4: Bullying
· Week 19: Winger
· Week 20: American Born Chinese
· Week 21: Shake it Off
· Week 22: Bully Documentary
· Week 23: Fade to Black
· Week 24: Started from the Bottom
· Unit 5: Class
· Week 25: The Outsiders
· Week 26: Nickel and Dimed
· Week 27: Where we Stand
· Week 28: Census Data
· Week 29: Grease
· Unit 6: Self-Discovery 
· Week 30: Love in The Hunger Games
· Week 31: Identity in The Hunger Games
· Week 32: Self-Sacrifice in The Hunger Games
· Week 33: Bullying in The Hunger Games
· Week 34: Class in The Hunger Games
· Week 35: Self-Discovery in The Hunger Games
· Week 36: Culminating Assessment
Teaching Methods:
· Unit 1: Fishbowl
· Unit 2: Literature Circles
· Unit 3: Station Teaching
· Unit 4: Literature Circles
· Unit 5: Station Teaching
· Unit 6: Fishbowl

Assessments:
· Unit 1: Poetry Book
· Unit 2: Multimodal Book Report
· Unit 3: Portfolio Project
· Unit 4: Multimodal Book Report
· Unit 5: Census Research Project
· Unit 6: Portfolio Project
Overarching Concept
	The overarching concept is self-discovery. It is incredibly important that students be able to see how other people grow and develop. Through literature and multimodal media, students will be able to see that they are not alone in facing what they are facing. Tenth grade students will be able to understand and synthesize all of the texts and information being presented to them. Teaching self discovery makes it very important to build a classroom community of learners, as this will allow students to learn even more about themselves when they don’t have to worry so much about putting on a façade for the rest of the class. Each student has a completely different life, and what they can bring to the classroom dynamic is very important. It is important that as educators we take into consideration each of our students’ perspectives. As such, the literature and learning will focus on different perspectives from different cultures.
	Literature about people who come from the same type of culture and experiences as the reader can help a student to come to terms with the difficulties in their own life, as well as what they may be feeling about themselves. Literature allows students to grow into their own skin. However, the same can be said about multi-cultural literature. In addition to having the same ever present themes, multi-cultural literature allows students a window into the lives of others from different ways of life. For students who might be from cultures (such as Hispanic) that we study in our class, they can teach students about their culture (if they’re comfortable). Multi-cultural literature also teaches students parts of the hidden curriculum. Students learn respect for others, they learn that the instructor is diverse, and the value of lives.
	Students will be able to explore what we are learning through class individually and collaboratively. Individually, students will write, read, and create projects. Through these activities, students will be able to come to terms with their own identities and share them with the rest of the group. In the collaborative groups, students will also write and create projects and speeches.


Unit Order Rationale:

1. Love
2. Identity
3. Self-Sacrifice
4. Bullying
5. Class
6. Self-Discovery
We have decided to place our units in this order to because they all incorporate to our over arching theme, Self-Discovery. Each unit will draw from a different aspect of self-discovery to help each student grow individually and as a unit. Our 10th grade students have already experienced their first year of high school, they have begun to understand the world may not necessarily revolve around them alone and this would allow that idea to expand over the course of an entire year. Throughout the year through different texts and other media my students will have opportunities to share personal stories and offer different aspects to others.
The first unit will be Love. Love is important to address first because many students are beginning their first high school relationships and these relationships, more often than not, will end in heartbreak. If love is addressed head on students will have the opportunity to see good and bad sides of something they believe they know everything about. Love will also give students the chance to learn to express themselves in positive ways first. Once these positive ideas have been introduced the sometimes-negative units can be viewed in a different, changing, and growing light.
Following love will be Identity. High school is a very important time for students to learn about themselves. They will experience different cultures and ideas through their classmates. Their feelings of love will also play into this unit because identity may also have to do with sexual orientation and gender and it’s roles. Identity allows students to realize their way is not the only way, and so many other paths work for others. Once different identities are viewed as positive, it will incorporate into the units that follow.
Self-Sacrifice is the third unit in our plan. The idea of sacrificing one’s self may be seen as unattractive, but the positive texts used in this unit will give students a different view of how they play roles in one another’s lives. Using real accounts in this unit gives a more surreal feeling that may hit students on a deeper level. Self-sacrifice may also allow students to see the sacrifices people have made in their lives to better someone else’s. This will allow for growth and appreciation for the people around them.
Class will follow self-sacrifice; this will allow students to understand the challenges others may face and overcome through their actions. The self-sacrifice unit will also allow for more insight into the different classes each individual may be in and the things their parents have given to allow them the best they can. Addressing class may play into the previously discussed identity, too. Identity can be changed depending on the hardships each student has worked through based on the class they are in. Students will see uplifting examples that show class can be changed and grown. The main text read in this unit will also be a perfect transition into bullying.
We will then move onto bulling, as all of the previous units may play into the bullying students witness. Students have also previously learned identity may vary among each individual and bullying is often the result of not understanding these differences. Once students have the grounds to see the rhyme and reason for differences in each other they will have the opportunity to stand up for those around them, though they may have negative reactions from those around them. Opening up to seeing what might seem cool is not always the case. This unit will also cover how to react to bullying situations if one of the students is the one being bullied. With the realization of identity and having the ability to love oneself they will come to realize that what others think should not matter.
Self-Discovery, also the name of our overarching concept, is the final unit to be covered. This idea will bring together the things each unit has presented. Students will have the opportunity to express what they have learned and share their personal changes throughout the year. This unit will focus on one book for all six weeks because all aspects are presented throughout it. This final idea should solidify how students perceive themselves and those around them in a positive light.
Unit 1: Love (6 Weeks)
	This unit’s main focus will be on different kinds of love and how feelings can impact each person’s life. It will include a classic play and a film version of it, a poem, and a popular song. It will also require students to bring in their own examples of love from Youtube.com and popular culture love stories.
Standards Addressed:
10.6: Students will work with different forms of poetry to create love poems.
10.7: Students will work together on their poetry books to critique and give positive feedback.
10.8: Students will learn from different forms of poetry presented in the class in preparation for their own poetry.
Assessments:
	A poetry book will be created during these weeks. Through the different examples provided during this unit, students will create a few love poems of their own. They will be allowed to write about love they have had, wished for, or lost. These poems may be about people, places, or things as long as each poem fully expresses their feelings for it. Poems may be in any form the student prefers.
Materials for Unit:
	Unit
	Drama
	Non-Fiction
	Poetry
	Multi-Media & Art

	1.) Love
	Excerpts from Shakespeare’s Romeo and Juliet
	Youtube.com love story;
Celebrity love story
	“I loved you first: but your love” by Christina Rossetti
	“Hello” by Adele;
Baz Luhrman’s Romeo and Juliet



· Romeo and Juliet in play format will give students a good starting point for introducing poetry. They will use context clues throughout it to understand the different words Shakespeare used and it will allow their future poetry readings to be more greatly understood. This play will also introduce the idea that their first love may not be their only love because Romeo and Juliet were close in age to those reading it.
· The poem “I loved you first: but afterwards your love” is used in this unit to describe two types of love between two people. Their feelings both end in the same place, in love, but they are reached in different manners. This will allow students to see how love can be created and felt by each person. They will realize their love is not another’s love, but one is not better than another.
· “Hello,” a song by Adele, is used to express love in a reflective manner. Students will examine the way a song may also be a poem and the similar flows it may contain. The reflection of the lines in “Hello” will give students a view they may not have come to yet, as their own relationships are still continuing to develop. 
· Baz Luhrman’s film version of Romeo and Juliet will expose students to juxtaposition and it’s uses in poetry. This will bring their idea of Shakespeare’s play into a more recent time they can more closely relate to. It will also allow for a better understanding through spatial visual learning, rather than just auditory and linguistic learning.
Weekly Breakdown:
1. Introduction to poetry and love (William Shakespeare’s Romeo and Juliet) (10.3 A-G; 10.4 K; 10.6 A-F)
2. How do we love individually? (“I loved you first: but afterwards your love” by Christina Rossetti) (10.4 D-M; 10.5 B, D, F)
3. How is love portrayed in the media? (Student submission of celebrity love story) (10.5 A, B, F)
4. How do real people portray love? (Student submission of love portrayed in real stories from Youtube.com) (10.5 A, B, F)
5. In what ways are songs similar to poetry and how can they transition? (“Hello” by Adele) (10.1 D,F, H, I, K; 10.4 D-M)
6. Are poems more easily understood through visual expression? (Baz Luhrman’s Romeo and Juliet) (10.2 A-C)
Unit 2: Identity (5 Weeks)
	Identity is used to bring students together based on their differences. This unit will use a book dealing with depression, poems, a song, and a film dealing with being true to oneself. These resources seek to inspire those viewing them and to gather the courage to love our differences.
Standards Addressed:
10.6: Students will use one of the texts and media presented during this unit to create a multimodal “book” report through interpretation, analyzation, and evaluation to present their person feelings on the text or media.
10.7: Students will work together to edit and positively critique their papers to maximize their work before submission.
Assessments:
	During this unit students will work with different texts and media to create a multimodal “book” report. After each text and media is viewed and explored, students will reflect on their feelings and experiences. For students who choose a song or poem they will be required to find out more extensive information on each author and the ideas it draws upon. All students will be required to elaborate on why they chose their subject and how it makes them feel. The reflections gathered will also be turned in with their report.
Materials Used:
	Unit
	Fiction
	Poetry
	Multi-Media & Art

	Identity
	The Perks of Being a Wallflower by Stephen Chbosky
	“Still I Rise” by Maya Angelou;
“The Rod Not Taken” by Robert Frost
	Adam Shankman‘s Hairspray;
“People are Strange” by The Doors 



· The Perks of Being a Wallflower explores both mental illness and the acceptance into high school. This book shows anxiety and stress are normal and people’s personalities may be based on the things they have struggled through. The book’s main character is also in early high school and his challenges with love and friendship will greatly relate to those in the classroom.
· “Still I Rise” is a wonderful poem that reinforces femininity and the importance of being oneself. This poem gives positive encouragement to its readers who have faced different struggles to be where they are. It also allows those with greater privilege to understand things are not as wonderful for those around them.
· “The Road Not Taken” encourages students to realize their own paths. Robert Frost’s lines will reinforce the idea of following dreams that may seem unlikely, but only for those who do not truly seek them.
· “People are Strange” is a song that embraces the question of weird versus normality. Students will see just how okay it is to not be normal and to embrace their differences because others may feel the same way.
· Hairspray faces off against body shaming. This play turned film embraces the idea that all people are beautiful. Relating back to “People are Strange,” it, again, questions normality and focuses it right on the media, which is the cause of standards most pit themselves against.
Weekly Breakdown:
1. Introduction to differences and identity (The Perks of Being a Wallflower by Stephen Chbosky) (10.4 A, B, D, E, H, I, K, L, M)
2. How can we combat those who seek to force us into a mold? (“Still I Rise” by Maya Angelou) (10.3 B, C, E, F)
3. Is my path your path, too? (“The Road Not Taken” by Robert Frost) (10.4 A, B, D, E, H, I, K, L, M)
4. What is weird and how does it relate to normal? (“People are Strange” by The Doors) (10.1 A-H & K; 10.2 A-C)
5. How do we build confidence to allow for all people to be individuals? (Adam Shankman’s Hairspray) (10.1 A-H & K; 10.2 A-C)
Unit 3: Self-Sacrifice (6 Weeks)
	The Self-Sacrifice unit shares the importance of taking notice of those around us. This will address many true stories and histories so students may find camaraderie in one another. It will also include fictional stories depicting sacrifice in a familiar matter to wrap students head’s around the realization of their parents trials and tribulations to get them to this point in their lives.
Standards Addressed:
10.6: Throughout this unit students will create different tasks analyzing and evaluating their meanings and elaborating on their personal interpretations.
10.7: Students will peer critique different parts of each other’s projects to practice correct spelling, punctuation, grammar, sentence structure, paragraphing, and capitalization. 
Assessments:
	A portfolio project will be created over the course of this unit. Students will be given a list of different tasks equaling different points based on their difficulty. These points must equal 50 points or more, but points over 50 will not count as extra. Students must use at least three different subjects covered in class for their project. 
Materials Used:
	Unit
	Fiction
	Non-Fiction
	Multi-Media & Art

	Self-Sacrifice
	Hidden: A Child’s Story of the Holocaust by Loic Dauvillier;
The Giving Tree by Shel Silverstein;
The Bean Trees by Barbra Kingsolver
	Ghosts of War by Ryan Smithson
	“The Unkown Rebel” distributed by Time Magazine;
Samurai History (Web search)



· Hidden is a children’s story discussing historical fiction. This will allow students some historical background into an instance that happened to many different people during World War II and examples of true stories will also be brought forth. The punishments that were incited will also be explained to show the sacrifice many made to save others.
· The Giving Tree tells a fictional story that ensures to give ever student the insight into the ways they have used people in their lives and taken them for granted. The metaphor of the tree as a parent or guardian in their lives will be noted, too, to bring it back to reality.
· The Bean Trees excerpts will show the parental sacrifice that The Giving Tree plants to seeds to. This novel shows selflessness and will address adoption and the reasons people take in those in need.
· Ghosts of War will be one of the true stories shared and excerpts will be read to relate back to a previous war and one many students will have lived through or known those who have lived through it. It will also give a different side to the war and show how sacrifice can be made on both sides.
· “The Unknown Rebel” photo from Time Magazine gives the feeling of doing making a difference as just one person. The rebel’s courage to stand up, face to face, to those who could easily kill him shows the strength one person can have when they are truly passionate about something.
· Samurai History will be explored individually. The samurai fought to the death to protect those they served and would die before being captured to ensure no harm would come to their commanders.
Weekly Breakdown:
1. Introduction to Self-Sacrifice and how it has appeared in your life (Hidden by Loic Dauvillier) (10.1 A-H & K)
2. Why is selfishness so easy? (The Giving Tree by Shel Silverstein) (10.1 A-H & K; 10.3 A, C, E, F)
3. What goes into taking care of another life and doing it well? (The Bean Trees by Barbara Kingsolver) (10.1 A-H & K)
4. What are the reasons behind self-sacrifice? (Ghost’s of War by Ryan Smithson) (10.1 A-H & K; 10.3 A, C, E, F; 10.4 A-E, G-I, K; 10.5 A-D, F-H)
5. Can one person make a real change in the world? (“Unknown Rebel” Time Magazine) (10.2 A-C)
6. What does dedication mean to you? (Samurai History web search) (10.2 A-C; 10.4 A-E, G-I, K; 10.5 A-D, F-H)

Unit 4: Bullying (6 Weeks)
	The main focus of the bullying unit is to allow students to form even more complex relationships with the texts through prior knowledge and personal experience. This unit being placed after the units on love, identity, and self-sacrifice allow students to make connections reader-to-text and text-to-text. This unit will address these topics multi-modally. Students will examine fictional texts, song lyrics, non-fiction documentaries, and a graphic novel. 
Standards Addressed:
· 10.1: Students will work in literature circles in order to discuss and analyze themes.
· 10.2: Students will watch films and listen to songs to aid learning via context.
· 10.4: Students will read literature and analyze culturally diverse media for theme, central idea, and author’s purpose.
· 10.6: Students will create book reports in a variety of forms.
· 10.7: Students will edit and revise reports to get a final product that meets standards of Edited American English.
Assessments:
	During this unit students will work with different texts and media to create a multimodal “book” report. After each text and media is viewed and explored, students will reflect on their feelings and experiences. For students who choose a song or poem, reflection will be required to find out more extensive information on each author and the ideas drawn upon. All students will be required to elaborate on why they chose their subject and how it makes them feel. The reflections gathered will also be turned in with their “report.”
Materials Used:
	Unit
	Fiction
	Multi-Media & Art
	Assessment

	Bullying
	Winger by Andrew A. Smith

American Born Chinese by Gene Yang

Fade to Black by Alex Finn

	Bully Documentary

Shake it Off by Taylor Swift


	Multi-Modal Book Report will be used for the mid-term assessment.


· American Born Chinese is a graphic novel that explores the relationship between racial stereotypes, propaganda, and self-identity. This graphic novel can get students thinking about what stereotypes they place upon others, perhaps even unconsciously. The pictures are vivid and illustrate the theme beautifully. 
· Winger is a work of fiction that centers around a student named Ryan Dean at a private prep school in Oregon. Ryan Dean deals with teen issues such as romance, identity, fitting in, drugs/alcohol, and the bullying and eventual death of some classmates. This heavy novel will allow students to see how their internal struggles are very common. Winger also shows the consequences of what happens when bullying goes too far, as it does in the death of students because of their social class and sexuality.
· Fade to Black is the fictional account of a student who is HIV positive that is attacked by an unknown subject with a baseball bat. There is a witness to the crime, who is seemingly always honest and very believable. As the novel progresses, new evidence comes to light about exactly who committed this act. The HIV positive student is Hispanic, the witness has Down Syndrome, and the accused soon finds himself the target of bullying for what he has been accused of doing. Students will be able to see the consequences of bullying, and how rewarding it is to stand for those who need protection. Daria’s section is told in free verse poetry.
· Shake it Off by Taylor Swift is a pop song that students will all be able to identify with despite how they feel about the musical genre. This song discusses the ways in which individuals target and judge someone for their perceived behavior. The song encourages those being targeted to “shake it off” and feel positively about your identity.
· Bully is a documentary about several middle and high school students who face extreme bullying based on certain aspects of their lives. This film also deals with suicide and survival, which can be very beneficial to the students despite the heavy nature.
Weekly Breakdown
1. Introduction to bullying and stereotypes with emphasis on prior learning (American Born Chinese by Gene Yang) (10.1: A,B,C,D,E,F,G,H,K; 10.3: B, C, E, F; 10.4: A,B,C,D,E,H,I,K,M)
2. In what ways do my struggles relate to others, even though we’re different? (Winger by Andrew A. Smith) (10.1: A,B,C,D,E,F,G,H,K; 10.2: A,B,C; 10.3: B, C, E, F; 10.4: A,B,C,D,E,H,I,K,M)
3. How can actions affect others through rumors, fear, and the spreading of misinformation? (Fade to Black by Alex Flinn) (10.1: A,B,C,D,E,F,G,H,K; 10.2: A,B,C; 10.3: B, C, E, F; 10.4: A,B,C,D,E,H,I,K,M)
4. Does it really matter what others think, as long as I know the truth? (Shake it Off by Taylor Swift) (10.1: A,B,C,D,E,F,G,H,K; 10.2: A,B,C; 10.3: B, C, E, F)
5. How can I show that all lives have value? (Bully Documentary) (10.1: A,B,C,D,E,F,G,H,K; 10.2: A,B,C; 10.3: B, C, E, F; 10.4: A,B,C,D,E,H,I,K,M)
6. Finishing up topics and multimodal book report work. (10.5: A,B,C,D,F; 10.6: A,C,D,E,F; 10.8: A,B,C,D,E,F)
Unit 5: Class (6 Weeks)
	The unit on class builds upon the work done through the bullying and identity unit. The class unit will discuss socioeconomic status and how it is tied to identity. It is important that students know about privilege, and class based privilege is an easy place for them to begin to examine this. By reading fiction and non-fiction accounts about different socio-economic statuses, students will be able to empathize and understand the struggles and privileges that come with varying “classes.” Along with these literary accounts, students will participate in census research to build upon their foundation.
Standards Addressed: 
· 10.4: Students will be exposed to culturally diverse literature and media.
· 10.5: Students will read and analyze two non-fiction texts that correlate directly with the literature.
· 10.6: Students will develop interpretive and analytical products.
· 10.8: Students will produce research based upon the literature and theme of the current unit.
Assessments:
	Research is an important part of learning, especially for students who may be college bound (it’s also an SOL). For this unit, students will complete census data research that relates to one of the texts that were read in class. The topics are open for student choice as long as they are in relation to socioeconomic status and can be researched through census data. Students will be required to pair census data with two other sources that are scholarly and peer-reviewed. The information may be presented in either a written, visual, or auditory report.
Materials Used:
	Unit
	Fiction
	Non-fiction
	Multi-media & Research

	Class
	The Outsiders by S.E. Hinton


	Nickel and Dimed by Barbara Ehrenreich

Where We Stand by bell hooks


	Census Data

Grease directed by Randall Kleiser

Started From the Bottom by Drake


· The Outsiders is a great novel to begin discussing socioeconomic status, as it is central to the plot of the novel. The two rival gangs are the Greasers and the Socials, separated by many things, one of which is their social class. The characters in the novel are a little younger than the tenth graders would be, but they are close enough in age that this will not pose a significant problem. Also in this novel are the themes “coming of age,” “love,” “identity,” “friendship,” and “self-sacrifice,” which ties in nicely with the previous units.
· Nickel and Dimed is the non-fiction account of a young woman who decided to quit her comfortable life to live on minimum wage as a working class girl. During her narration, she works several jobs (such as a waitress) in which she literally must count nickels and dimes in order to take care of herself. This expose is a striking image of what it means to be working class. Many of the students in the Appalachian region should be able to identify with this non-fiction piece in some way. 
· Where We Stand is a popular non-fiction piece by bell hooks. Excerpts from this could be used in order to offer up a more academic view of what Barbara Ehrenreich says in Nickel and Dimed. bell hooks is someone the students have probably never been exposed to. The way in which hooks writes would be new for the students, as well as her strong viewpoints that are factually and research based.
· Started from the Bottom is a modern hip-hop/rap song that follows the journey of a young person from poverty into wealth. In this song, the narrator (Drake) discusses living with parents and borrowing vehicles from family members because they had nothing. As the song progresses, the discussion turns into the narrator discussing all the wealth they have amassed and the real friends they have as opposed to fake ones. This is a very popular song that the students could relate to. This can also be used to start a discussion on the important things in life. Is it more important to amass lots of wealth, or to have those real friends? Is being rich and famous all it’s made out to be?
· Grease is an extremely popular musical and film that most Americans have seen or heard of. There are several versions that could be shown. The one we have chosen is the most popular among most people. The musical follows students who are much like the Greasers and Socials in The Outsiders. There are many of the same themes in Grease that we are teaching in the prior units.
· Census Data will be used in order to drive home the realities of socio-economic class disparities and challenges in the United States. This also will tie in with the assessment for this unit, as the students must use this data in order to produce a report.
Weekly Breakdown
1. How does class separate us? (The Outsiders by S.E. Hinton) (10.1: A,B,C,D,F,G,K; 10.3: A,C,E,F;)
2. What are the real life class struggles? (Nickel and Dimed by Barbara Ehrenreich) (10.1: A,B,C,D,F,G,K; 10.3: A,C,E,F; 10.5: A,B,C,D,E,F,G,H)
3. What are the implications of capitalism and class distinction? (Where We Stand by bell hooks) (10.1: A,B,C,D,F,G,K; 10.3: A,C,E,F; 10.4: A,B,C,D,E,F,G,H,I,K,L,M; 10.5: A,B,C,D,E,F,G,H)
4. How important is wealth to you? (Started from the Bottom by Drake) (10.1: A,B,C,D,F,G,K; 10.2: A,B,C; 10.3: A,C,E,F; 10.4: A,B,C,D,E,F,G,H,I,K,L,M)
5. What does class have to do with love and identity? (Grease by Randall Kleiser) (10.1: A,B,C,D,F,G,K; 10.2: A,B,C; 10.3: A,C,E,F)
6. What questions do you have about socioeconomic status? (Census Data Research) (10.1: A,B,C,D,F,G,K; 10.2: A,B,C; 10.3: A,C,E,F; 10.4: A,B,C,D,E,F,G,H,I,K,L,M; 10.5: A,B,C,D,E,F,G,H; 10.6: A,C,D,E,F; 10.7: B,C,D,F,G,H; 10.8: A,B,C,D,E,F)
Unit 6: Self-Discovery
	This unit is a sum of all the other units throughout the school year. Love, identity, self-sacrifice, bullying, and class all go together in an equation to make up self-discovery. Each week, the students will make connections to each of the unit themes through one central text, The Hunger Games. The students have choice as to what they decide to connect, as long as it is a previous “text” from the school year.
Standards Addressed:
· 10.2: Students will analyze messages between the text and prior readings.
· 10.4: Students will apply culturally diverse readings from the prior units to their understanding of The Hunger Games.
· 10.5: Students will apply real life consequences from the non-fiction readings to self-discovery and The Hunger Games.
· 10.6: Students will produce assessments that will interpret, analyze, and/or persuade.
· 10.7: Student will self-edit and peer-edit as part of their summative assessment.
· 10.8: Student will conduct research for the culminating assessment to either interpret, analyze, and/or persuade.
Assessments:
	A portfolio project will be created over the course of this unit. Students will be given a list of different tasks equaling different points based upon their difficulty. These points must equal 50 or more, but points over 50 will not count as extra. Students must use at least three different subjects covered throughout the class for their project.
Materials Used:
	Unit
	Fiction

	Self-Discovery
	The Hunger Games by Suzanne Collins


· The Hunger Games will be used for each week of the unit. The text will be central to the unit, and will be supported through the texts that have been read in class throughout the rest of the school year. The Hunger Games contains all the unit themes, so connections can be made between other texts, other units, class discussions, and prior knowledge.
Weekly Breakdown:
1. Student connections to love in The Hunger Games (10.1: D,F,H,I,J; 10.2: A,C,D; 10.3: A,C,D,E,F; 10.4: D,E,H,I,J,K,M; 10.6: A,B,C,D,E,F; 10.8: A,B,C,D,E,F)
2. Student connections to identity in The Hunger Games(10.1: D,F,H,I,J; 10.2: A,C,D; 10.3: A,C,D,E,F; 10.4: D,E,H,I,J,K,M; 10.6: A,B,C,D,E,F; 10.8: A,B,C,D,E,F)
3. Student connections to self-sacrifice in The Hunger Games(10.1: D,F,H,I,J; 10.2: A,C,D; 10.3: A,C,D,E,F; 10.4: D,E,H,I,J,K,M; 10.6: A,B,C,D,E,F; 10.8: A,B,C,D,E,F)
4. Student connections to bullying in The Hunger Games(10.1: D,F,H,I,J; 10.2: A,C,D; 10.3: A,C,D,E,F; 10.4: D,E,H,I,J,K,M; 10.6: A,B,C,D,E,F; 10.8: A,B,C,D,E,F)
5. Student connections to class in The Hunger Games(10.1: D,F,H,I,J; 10.2: A,C,D; 10.3: A,C,D,E,F; 10.4: D,E,H,I,J,K,M; 10.6: A,B,C,D,E,F; 10.8: A,B,C,D,E,F)
6. Student connections to self-discovery through all literature & culminating assessment(10.1: D,F,H,I,J; 10.2: A,C,D; 10.3: A,C,D,E,F; 10.4: D,E,H,I,J,K,M; 10.6: A,B,C,D,E,F; 10.8: A,B,C,D,E,F)
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CONNECTED LEARNING OUTCOMES
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Culminating Assessment
50 Points Project + Portfolio

Your book/novel project is worth 50 points to your grade.  How you get those 50 points is going to be up to you.  Below you will find different tasks to complete relating to the book or novel.  Each task is assigned a starting point value.  Complete any projects you wish, as long as they total up to 50 points. Take your projects and compile them into a booklet. Be sure to add graphics and colors to your booklet. At the end of your booklet, you will have a short 1 ½ to 2 page reflective paper that is worth 50 points. To write this paper, take your weekly half page journals and smush them together into a cohesive paper using Standard American English and conventional grammar rules to reflect on the literature.

Layer A:	10 Point Tasks (at least 2 paragraphs)
___ 1. If you could trade places with one of the characters in the book or novel which one would it be?  Why would you pick this character? Use specific examples and details from the story to support your reasons and write a short explanation.
___2.  Move the setting of the story by changing the time and place.   Explain how this would change the story.  Give examples from the story.
___3. Write a poem that tells about a piece of the story: the plot, a character, the setting, or the conflict.  Write a brief explanation of the poem and what it means to the novel.
___4. Which one of the characters would make a good friend?  Explain why you would pick them as a good friend.  Give specific details from the story.
___5. If you could give any character in the novel a present to help them in the story what would you give them and why?  Explain using details from the story how this would help the character.

Layer B:	20  Point Task
___1. Write and perform a TV commercial (about 1 minute long) to sell your novel.  Use details.
___2. Write a letter to the author explaining your thoughts about the novel.  What you liked, what you did not like and how you connected to the characters in the novel.
___3. Create a new character to add to the novel.  Describe this character and tell what role they would play in the novel in full detail, giving examples from the novel where they would be added or make where they would an impact.
___4. Create a bookmark that illustrates the story.  On the back of the bookmark pick 5 words that describe the novel.  Make sure the title and author of the book are on the bookmark.
___5.  Create a collage using magazine pictures or drawings and words that describe your novel.  Fill the space well.
___6. If you had written the book, which part would you have written differently?  Explain how you would have written it and how it would have made a difference in the story.

Layer C:	30 Point Tasks
___1. Redesign the front and back cover of your novel.  Include all the important information about the novel: a story blurb, Information about the author, price, etc. (look at different book covers for ideas).
___2. Interview a character.  Write the interview questions and the answers the character would give in the interview.  You must have at least 20 open ended questions and answers.
___3. Create a travel poster or brochure inviting people to come visit the setting of your novel.  Include some quotes from the novel that talk about the setting.
___4. Pick a familiar melody or song and change the lyrics so they tell about the novel (minimum of two verses and chorus).
___5. Write a “Dear Abbey” newspaper column for your character.  Write a letter from a character that asks for advice based on the problems they face in the novel. Write the response letter replying to the characters’ letter giving advice to help them solve the problem.
___6. Draw a picture of one of the characters in the novel that is described well.  Using quotes from the book, point out different things about the character on your picture (you must have at least 10 quotes ).

Layer D:	40 Point Tasks
___1. Summarize the plot of the novel by creating a cartoon version of the novel.  Use at least 20 frames to tell the story of the book.  Use color and words.
___2. Design a newspaper with headlines and a story about what happened in the book.  There must be at least one picture on the front page.  Look at other newspapers for creative ideas for the layout and story.
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Reading Proficiency	
Proficient	Not Proficient	300.0	28.0	


Students at RRHS	
White	African American	Hispanic	Asian	Native American	96.0	2.0	0.0	0.3	1.0	
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